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Introduction 
Mosaic was a project whose outputs were an online course, ‘Ancestral voices: the earliest English literature’, and a standard induction to develop an online unit to introduce students to learning online, primarily from pre-existing content external to the University of Oxford and make it freely available for reuse and adaption to the UK HE community and more widely.
The broad aim of the Mosaic project was to create an online course reusing as much external content as possible, and through this process, collaboration with the support project CASPER and the other projects in this strand, improve understanding of the reuse of content in HE.  The projects objectives included:

· Identifying enough materials of sufficient quality in the subject area

· Developing these into a learning experience of a quality to be accredited by the University of Oxford

· Clearing copyright to integrate all the materials into the course

· Developing guidelines and materials to encourage reuse more generally

· Delivering the course to a cohort of students and evaluating its effectiveness

· Making the materials and other course outputs available to the wider HE community

This project aimed to address the following evaluation framework questions:

· What have we done/built/achieved, to what quality, and how efficiently? 

· To what extent has our development work led to improved or more efficient practice in learning, teaching and administration?

· What tangible/measurable benefits have been realised through the work of the programme? 

· How effectively have projects under the programme contributed to positive and sustainable change in their institutional strategy, processes and practice?

· What has been learned or confirmed through development activities?


· To what extent have the programme activities remained relevant to the strategic needs of the sector? 
· What do we need to do next as a result of programme activity and lessons?
Evaluation Plan

As the main project output was an online course, the materials went through the usual QA processes applied to all our courses, as outlined below.  The existence of these well-developed processes proved extremely helpful in validating our decisions and benchmarking the project’s output against existing offerings.  In addition to this process, the live course evaluation form contained additional questions about the materials produced and the work of the project overall was evaluated against the wider evaluation framework questions above.
	Timing
	Factor to Evaluate
	Questions to Address
	Method(s)
	Measure of Success

	April 08
	Course specification
	Does the course address academic requirements of subject?

Does the course provide an effective eLearning experience?
	Expert review
	Signed off by Academic director and learning technologist

	April 08
	Sample unit
	Does the unit address academic requirements of subject?

Does the unit provide an effective eLearning experience?

Has the unit reused a sufficient amount of materials?
	Expert review
	Signed off by Academic director and learning technologist

	Sept. 08
	Content for development
	Does the course address academic requirements of subject?

Does the course provide an effective eLearning experience?

Has the course reused a sufficient amount of materials?
	Expert review
	Signed off by Academic director, external academic reviewer and learning technologist

	Dec. 08
	Built course
	Does the course address academic requirements of subject?

Does the course provide an effective eLearning experience?

Does the course work technically
	Expert review
	Signed off by Academic director, Subject matter expert, web developer and project manager

	April. 09
	Taught course
	Do students enjoy the course?

Do the students achieve the learning outcomes of the course?

Is the course easy to deliver?

Could the course be improved?
	Expert review meeting and evaluation survey
	Students’ responses to the evaluation survey.

Students’ achievement in summative assessment.



	Jan. - March 09
	Development approach
	Was this the most effective way to develop the course?
	Review with development team
	Track process against standard development processes

	Jan.-March 09
	Guidance materials developed
	Do these encourage reuse among course authors?
	Review with team
	Track amount of reuse compared to previous courses.


Evaluation results
Development

In the course development process the materials developed passed through the signoffs as indicated above with no real additional issues due to the pre-existing nature of the majority of the course materials.  Our academic lead was particularly nervous about acceptability of the course from a purely academic standpoint, and as such we added an additional external academic review from a senior academic specializing in the course content area from Oxford.  This proved reassuring with the comment “what a brilliant, original and inspiring resource. Participants will be very lucky indeed to take this course.”
When calculating the percentage of various content used for the course we took a best effort approach in compiling this data.  We estimated content volume as pages, with sensible equivalents inserted for podcasts etc, and for the amount students will engage with on large sites.  We also included optional tasks as part of the course as these are part of the materials to be cleared. It is worth noting that the eventual course may have deviated slightly from these figures due to last minutes substitutions, however we are confident that these are broadly correct.

	Content type
	Approx % of total content for project

	External - at least 50%

These should be non-commercial materials produced externally to the institution and that do not have any connection with the institution leading the bid.
	82%

	Institutional - up to 35%

These should be materials sourced from other parts of the institution leading the bid and repurposed accordingly.
	4.5%

	New - up to 15%

These would be materials specifically generated for this course.
	13.5%


The development process itself proved to be considerably more time consuming than our normal course development activity in man hours, largely due the requirement to clear copyright and to handle the larger volume of materials inherent in a totally-online course. 

Ancestral voices Course data
The course was run from 28th January 2009 to 9th April with 25 students, the optimum number (note the course materials and all forums posts etc are available to students for up to a year after they complete their study). Overall the course delivery went very smoothly, there were 8 IT support calls which is below average for courses of this type, this could be expected in that the first run of a new course often attracts a high number of repeat students (in this case 19 had studied with us before) but it is also encouraging as due to the use of external materials the course was more technically complicated to study than many of our other offerings (e.g. requiring students to play audio/video files).
All but 2 students (92%) were still participating in week 10, with one student dropping out after 4 weeks and one after 7. This is a high rate of completion for a fully-online course, although comparable with our rate of completion across our online courses as a whole.

The activity logs for this course ran to 270 pages which is high compared to our usual courses which usually record about 100-200 pages for a similar number of students. As more of the resources were online rather than offline this is likely to be due to the nature of the material. 
As our courses have a strong emphasis on discussion and collaboration in the forums, it is useful to see the level of activity in these for Ancestral voices.  
	Week
	CR
	Intro


	 1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	No. posts
	138
	108
	123
	135
	102
	73
	78
	107
	112
	58
	136
	126


Both the common room (CR above) and Introductions forum were extensively used and it is gratifying to see the level of posting overall sustained throughout the course, with an average of 105 posts a week. While there was a dip in the middle, postings revived towards the end of the course. 
Student evaluation forms
16 students completed the course evaluation form, a 64% rate of return.

All agreed they found the course enjoyable (88% strongly agreed) and that it covered the material they expected. 88% felt part of a learning community and found the tutoring helpful, comments included:

“I found the whole thing quite remarkable. Just wish there was more of it!”
“I took the course to see if it could be taught effectively over the internet with the academic rigor of a course in residence. I am pleasantly surprised and intend to take more courses.”
“A very good course with a brilliant range of resources and learning methods.”
The criticisms of the course were mainly around not having enough time, and work pressures, which we know are usual issues for students studying online courses with the department more generally.
When asked specific comments about the particular materials and mode of study in this course a mixed picture appeared.  There was no question that students were impressed by the quality and variety of resources used in the course and valued their role in the course experience.

“ I feel that colleagues would agree that there are areas that we should like to explore further - the material is so stimulating that it prompts one to look to further research/ exploration.

“I was astonished at the amount of material on line”
There were comments that students valued the wholly-online nature of the course
“It's an absolute boon for people like me who live abroad and have no access to libraries and it's difficult and expensive to order books from the UK. More of the same please”
but a greater number contradicting this view
“This was a very good course which I thoroughly enjoyed. I would suggest, though, that one or two texts could be recommended for the use of the students (maybe a version of Beowulf and Hamer’s collection of OE verse in the original language and translations) so that one did not have to rely wholly on using the internet. It’s also good to have a physical reminder of the course on one’s bookshelf at the end of it.”
“Online studying is beneficial, but I have to print out everything as lengthy reading online doesn't work for me (I can’t retain information that way)”
“A text book besides is more comfortable but it's a very personal appreciations according to painful neck and arm troubles”
However these are students that have studied with us using textbooks in the past so these comments might be more about their expectations than be indicative of a wider trend.  When asked directly if they missed having a textbook opinion was divided 50/50.  Regardless of this 100% of the students agreed that they felt adequately supported using the resources, that they were of high quality and that they were useful to their study.  By opening students’ eyes to what was available in this area if was gratifying to find that 88% of respondents explored beyond the content provided in the course.
In terms of particular course design options, opinion was entirely divided as to whether it was better to bring material into the course or link out to it. The additional technical requirements in terms of viewing media seem to have only been a problem for two respondents.
Students self-reported spending between 5 hours a week and 20 hours + (the course is designed to take 10 hours a week) with most spending slightly over 10 hours.  The course is deliberately designed with a significant number of optional activities for the keen student - so with enthusiastic active lifelong learners, this is as likely to indicate that they are enjoying the course as the workload is too heavy.  
The standard induction

The standard induction developed by the programme was introduced across our entire course provision in January 2009 as part of a wider review of supporting processes and structures which was jointly undertaken with the work of the Isthmus project
. All our online courses start with a short online induction to introduce the students to studying online. This is required to perform a number of functions in the learning experience, from setting expectations, understanding the learning environment, introducing the students to each other and the tutor, and preparing them to study (which for many may be the first time in a long while). Within this induction there has always been a tension between providing a personalized experience for each course, and maximizing the efficiencies possible across all our courses. Now that we are regularly launching over 30 different courses a term this has been even more the case in recent years. 
We were also very aware that the induction does not sit alone, but rather is part of a wider “course start” experience, where we know (from support calls) that many students often miss vital information. We decided to take a step back and review the “course start” experience offered to all our online students as a whole. This involved members of the technical team as well as project management and learning technology staff and the course management team, and covered everything from marketing information, course tasters, emails sent on registration, information available from registration but before course launch, emails sent on course launch, IT support processes, and the information students see at the start of their course in the course environment. 

Issues that emerged centred on:

· What information to provide when, so as not to overwhelm students but also to not leave them unsupported or confused.

· What information to provide where, on the open web, within their course environment, through email, news forums etc

As a result we streamlined our support into 5 main spaces: 

· Online courses site http://onlinecourses.conted.ox.ac.uk/ (marketing information and online enrolment)

· Online short course demonstration http://openmoodle.conted.ox.ac.uk/course/view.php?id=9 

· Emails from the course team

· Online student support site http://onlinesupport.conted.ox.ac.uk/ 

· Within course information, the “standard induction”, a generic version is available at http://openmoodle.conted.ox.ac.uk/mod/resource/view.php?id=209 

Since its launch the Online student support site home page has received 827 visits with nearly 20,000 views across the entire site. When considering that this was from a community of just under 700 students this suggests that the site has proved extremely successful in reaching its target audience.  In this period our support calls have remained roughly consistent while supporting an ever growing number of students, this combined with our high level of completion across the courses as a whole suggests that the induction is proving a successful start for students on our online courses. 
Summary of findings in relation to evaluation framework questions

· What have we done/built/achieved, to what quality, and how efficiently? 
We have built a freely-available online course, ‘Ancestral voices: the earliest English literature’, and a standard induction unit to introduce students to learning online.  These have been judged as high quality from both an academic perspective and the student views. However it has become clear from the project as a whole that the way the materials were developed were far from efficient
 – although working in this way has enabled the team to update their practices in terms of reuse and instigate more efficient practices in our mainstream development processes.
· To what extent has our development work led to improved or more efficient practice in learning, teaching and administration?
We are now better able to support online course authors in the reuse of materials, both through written and online guidance
 and the processes that support this reuse.

· What tangible/measurable benefits have been realized through the work of the programme? 
We have made a set of high quality learning materials available both to UK HE and more widely. As part of the RePRODUCE programme, we have improved the knowledge of reuse in practice available to practitioners and researchers, much of which has contributed to the successful bid submitted by Oxford to the HEFCE/Academy/JISC Open Educational Resources Programme
 for the OpenSpires project. 
· How effectively have projects under the programme contributed to positive and sustainable change in their institutional strategy, processes and practice?
The local adaptations to TALL’s course delivery, course development process and support of authors have been fully integrated into mainstream working practice. At a wider institutional level as noted above, the team’s involvement in the OpenSpires project is already playing a part in wider institutional change in this area. 

· What has been learned or confirmed through development activities?

It is clear that reuse in practice is not the same process that many people have assumed and that there are tensions and opportunities at many stages of the process, this is fully reported in the final report.

· To what extent have the programme activities remained relevant to the strategic needs of the sector? 
The activities of this programme have only become more relevant over its duration with the increased commitment to funding work in the area of Open Educational Resources. 
· What do we need to do next as a result of programme activity and lessons?
The findings and recommendations from the final report suggest several areas to investigate further:
When making content available for reuse:

· Maximise discoverability by putting your content where people are already looking – e.g. Google, Flikr, locations where people already browse for that subject - for maximum impact and uptake. 
· Release content in smaller, more usable, chunks, making content available in large units inhibits reuse.

When reusing content:

· Link to or embed content, while seeking permission for every item used in a course is the best approach to take in an ideal world, in real terms the overhead involved makes this impractical.  Unless there are strong pedagogical reasons to incorporate material in a course in its entirety avoid this approach.

· Consider that any content can be learning content in the right context.  

More generally: 

· Both students and academics need new skills to engage with reused and repurposed materials.  It is important to scaffold the use of linked-to content within a course, whether by generic information assessment skills or specific commentary on a source within the course context.

· All Universities need clear policies on licensing all outputs that apply as broadly as possible across all their activities – and make all their work useable as content.

Clearly there is much which JISC could do to support these findings, much of which is already taking place though initiatives such as the  LLIDA project and the OER call.
Conclusion

The Mosaic project developed a high quality course that was strongly valued by students. Developing a course in this manner took more than double the resource of a normal course of this type, making future development in this manner untenable for the department.  However while whole-scale development of courses with almost totally external content will not be sustained by the team, the experience of the project and the outputs developed by the team to support academics and administrators in the process of reuse looks likely to lead to an overall increase in reuse across our online courses.  Moreover the project has raised the profile of reusable content in both our department and more widely in the university.  As a result of the project the team has contributed to Oxford’s successful bid for funding under the HEFCE/Academy/JISC Open Educational Resources Programme and will use this work to continue our task of developing a University-wide approach to open content. 
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