       Reproduce

Evaluated case study: MOSAIC 
	Part 1: About the original content you repurposed

	What content did you re-purpose?
Please provide a short description and a URL or other reference to the original content.
	The content repurposed for this project came from 100+ separate sources. A full list of the content is available at http://mosaic.conted.ox.ac.uk/wiki/ outputs.  This does not contain information on the generic induction which was created from existing internal content.  

	Where was this content located?

e.g. department, institution, repository, external web (2.0) facility
	The content used was from a wide variety of sources, including:
· Academic articles

· Media articles (BBC etc)

· Pod casts

· Fully online courses 

· Online textbooks

· Assets - Images/diagrams/maps etc

· Databases (especially archaeological ones)

· Enthusiasts sites

· Academic sites

· Museum sites
· Blogs

	Under what licence was the content available?
Please give details
	In most cases the content was not initially available under any form of license and had to cleared on a case by case basis – where it was available it was through Creative Commons or in the Jorum repository in the case of Oxford University’s Old English Literature course pack material

	Who’s permission (if any) did you need to use the content? Please describe their role and relationship with this content, and briefly any negotiations you had.
	In each case we tried to identify the content owner, although it was not always a straight forward process.  Usually academics assumed they owned their own content and this often proved to be the case. In the majority of cases they readily gave their permission.
Museums were more straight forward and often had a permissions department/procedure in place to handle requests, as did publishers. Again, they readily gave their consent – although usually for a fee.

In the case of large organisations such as the BBC it was not always clear who should be approached, but once contact was made the negotiations were quick and easy.

	How was the original content evaluated?

Please describe any quality indicators you used to assess the original content, and any other criteria you used to assess its suitability for repurposing.
	While availability for reuse (through existing licensing) might have reasonably been imposed as an initial selection criteria, with the amount of suitable licensed content so small we were confident that it would not be possible to produce a course with this restriction – and were proved correct.  As such beyond academically defined  criteria no other restrictions were imposed by the team on the author when it came to choosing content as for a web delivered course we were confident that we could manage the integration of web content. 
Thus the original content was evaluated for initial inclusion by the academic “course author” recruited to work on the project and relied on her academic expertise and judgement.  However other academic and learning technology expertise was brought to bear on the question at various stages of the development process, see below, so the content was actually reviewed by a far wider selection of experts than most undergraduate level 1 courses are subjected to.  

	What issues did you overcome in finding this content?
You may have known what content you planned to use, or you may have had to search for it. In either case please record the process you went through and the reasons for your final choice.
	Having failed to find suitable content in standard repositories the author oved onto sites she knew of from her professional and domain expertise, both in the area of English literature and online teaching and learning, including:

· Voice of the Shuttle - http://vos.ucsb.edu/ 

· Google scholar - http://scholar.google.co.uk/ 

· Institute of Education - http://www.ioe.ac.uk/ 

· CTI textual studies - http://users.ox.ac.uk/~ctitext2/ 

· Hwaet – not currently available

· Labyrinth library - http://www8.georgetown.edu/departments/medieval/labyrinth/library/library.html 

· The orb - http://www.the-orb.net/ 

· Oxford online course packs - http://www.english.ox.ac.uk/oecoursepack/ 

The next step was to look at the websites of universities which teach Old English and following up the resources listed on our internal course on Effective Online Tutoring.

Finally Google searches were done on combinations of the terms such as:

<online courses>, <distance learning>, <teaching online>, <learning online>, 

<Old English>, <literature in Old English>, <Anglo-Saxon>, 'Anglo-Saxon culture'>, <runes>, <Writing systems>, <English grammar>, <Old English courses> <Anglo-Saxon archaeology>, <treasure trove>, <Anglo-Saxon finds>, <Vikings>, <Normans>, 

And where appropriate more specific terms, for example, the titles of the texts and the historical characters such as Bede.  
More detail on the experience of the project from the author’s perspective has been shared with the community through the Tall blog, http://tallblog.conted.ox.ac.uk/index.php/category/authoring/. 



	What issues did you overcome in accessing this content?
These are likely to focus on rights clearance but please describe any other issues e.g. cost.
	Our largest issue in terms of accessing content was clearing the rights to use each content item.  Something that in the end proved less costly than expected in terms of financial outlay, but even more costly than expected in terms of time - and our initial expectations were that this would be high.
Only a small percentage of items were unobtainable due to our requests being denied. 25% of our requests received no response, which is slightly higher than experience would have led us to expect. 
The number of items for which the owner could not be identified was 2.49% of the total. In truth, this figure could be higher as a proportion of those requests receiving no response could be due to incorrectly identifying the owner, e-mails going to dead e-mail addresses etc.)

Some academics were unwilling to let us take material from their sites and preferred us to link to them as they were constantly updating their content and didn’t wish to be associated with out-of-date material.

	What issues did you overcome in repurposing this content?

Explain how and why the original content was changed for its new context. You might cover issues of technical, educational and conceptual inter-operability. 
	Logistics

Keeping track of each external resource (with name, web address, local file, tracking document, copyright clearance status) is a big overhead.

Having different people performing the various tasks to identify, gather, and integrate the external material can be confusing. Attempting to integrate materials that had been downloaded by someone else was particularly troublesome:

Often it was unclear which downloaded files were needed in the content.

Not all the relevant information may have been downloaded.

In several cases we need to mirror multiple pages of content, but only the first was saved.

Integration

· Writing original material for the course separately from integrating the external content (by time and/or personnel) complicated development, as the integration required retroactive assessment of how the external content is to be integrated.

· Content sometimes  referred to the external website, but also wanted part of external website embedded. This was confusing - which one were students meant to use?

· Downloading the files in advance didn’t necessarily help, as proper integration of external content required understanding of how both the original and external materials will be used.

· In several places, the author asked for a copy of a page and those it linked to. Establishing the links between these pages and editing them to include only those relevant took time and reduced the material's usefulness.

· The use of external resources led to messy linking, e.g. linking to the same target several times on a page, but with different names. This sort of inconsistency decreases the usability of the pages. Experienced web-authors may be able to avoid this.

· For some sources entire groups of web pages were mirrored (copied) to enable integration, but this transformed the materials to static pages, losing useful functionality found on the original site - e.g. searching by  Author, Title, Genre, and Language in http://omacl.org/

· An initial combination of mirroring material in some places and embedding it in others led to duplication of files and increased file downloads for the student. Review needed to remove and eliminate repetition and redundancy.

· It cannot be assumed that content can be naively inserted into the course without modifications. These modifications may contribute to a better presented course (e.g. cleaning images, normalizing image resolution, and optimizing file sizes), but may not contribute much to the learning involved.

· The XML-based dev process used by TALL forces us to make a lot of changes to clean up content. Without the process the course could be built more quickly, but would be of lower quality, with problems in how some content is displayed.
Morale

Integrating content that was already hosted on other websites seemed to be a lot of work for minimal gain. The idea of the project possibly derives from a historical view of learning materials as one master source, rather then embracing the inherent strength of the WWW - linking.  Prior to a more pragmatic approach to this being implemented relatively late on this had a negative effect on morale.


	Part 2: About the final content you produced

	Where is the final content located? 

e.g. department, institution, repository, external web (2.0) facility – please give reference if available
	For the latest location of all project outputs visit the project site http://mosaic.conted.ox.ac.uk/wiki/outputs

	Under what licence is the final content now available?
	All outputs of the project have been made available under the Creative Commons Attribution-Noncommercial-Share Alike 3.0 license, please reference the following page for our information on this. http://openmoodle.conted.ox.ac.uk/file.php/9/GenericInduction/common/copyright-statement.html .

	How was the final content evaluated?

Please describe any quality indicators you used to assess the final content, and any other evidence of its fitness for purpose in the context of use.
	The course developed was evaluated through the usual QA processes applied to all our courses.

Course specification form – reviewed and signed off by senior departmental academic in subject, learning technologist and academic head of online courses.

Sample unit  – reviewed and signed off by senior departmental academic in subject, learning technologist

First draft all content – reviewed and signed off by senior departmental academic in subject, learning technologist and academic head of online courses.  Also reviewed by an external subject specialist academic and for this project an additional review by a specialist in the course subject from elsewhere in the university.

Second draft all content – reviewed and signed off by senior departmental academic in subject, learning technologist. 

Course prepared for build – external copyeditor review of course for spelling, grammer and QA purposes

Built course – technical and basic content QA performed internally at TALL, overall QA performed by course author.

Running course – online courses office, and course director check course regular basis to monitor tutor and student behaviour - liaise with TALL as required to implement any changes needed.

Completed course – online student evaluation collected.  Academic head of online courses, online courses manager, course director and TALL review student and tutor feedback termly and implement changes as required.
Future evaluation – while not within the timeframe of this project it is worth noting that in addition to termly updates, all courses are regularly updated to reflect changes to technology or improved pedagogies possible due to new tools.  Lastly every 3 years each course undergoes a complete review to ensure it is fit for purpose, both from a subject matter and from an e-learning perspective. 


	Part 3: About the module or programme in which the repurposed content was used

	What were learners asked to do with this content?
Please describe the learning activities undertaken. 
	Over the 10 weeks of the course, learners interacted with elements of the content in different ways, however there are several core activity types which were used in the programme – the notes below are taken from the induction and show the information supplied to the students about how they are expected to study.
An important part of any course, but particularly an online course, is what you actually do to demonstrate your understanding (or to express your lack of understanding – something you should never be afraid of). Each unit of this course has a number of activities to help you do this. 

Regular activities and resources 

There are several kinds of activity that you will be asked to complete while on this course. Some of these will be ongoing throughout the course, whereas others will relate to the topic of a particular week. Activity types include:

Reading

Doing this lets you explore the content of the course, either in the textbook or through online resources. Usually you will  receive guidance about things you should be considering as you do the reading to help you get the most from it.

Individual activities

These will help you to consolidate the learning from your reading and explore further the ideas in the course. Much of the work you undertake on your own will feed into group activities and your assignments. These activities may suggest that you record your thoughts in your blog, where you can make your postings private, or open to your tutor and other participants on the course. It is intended to function as a place for you to keep your thoughts within the course environment so that you can refer to them easily if you wish as the course progresses.

Group activities

This is where you get to share your ideas with your fellow students and the tutor – like a traditional face-to-face tutorial. Many students find these discussions the most rewarding part of the course.

When posting you should always aim to keep your posting short and to the point because such postings are more likely to attract replies. Sometimes of course you need to make longer postings to explain a complex thought and that is fine. But remember, however, that proper paragraphing will help people read a longer posting because it will break up the text and make it easier to read.

You will be asked to make postings that express:
· your initial reaction to an issue 
· your answers to a question
· your thoughts about an argument.

When expressing your initial intuitions remember that this is exactly what you are being asked to do. Don’t spend more than a couple of minutes thinking about your answer; just ask yourself what you think and express it. This can often help you to see an issue more clearly. It will also help you to identify changes in your own thinking. No one should be shy about expressing these initial reaction because everyone’s answers will be as uninformed as everyone else’s – that, in fact, is the whole idea!

Optional activities

These are, as the name suggests, optional! They are included to give you a broader picture or more challenging tasks. We recognise that students have a wide range of previous experience and knowledge, so some will find activities easier than others. We also appreciate that people have different amounts of time to spend, and different reasons for taking the course, so the optional tasks provide some flexibility. If you have the time and interest to do the optional tasks, that’s great, but if not, don’t worry. This will not count against you in the assessment and you will still benefit from the course simply by covering the core material.

Blog

This a space for private reflection, where you can make notes on the week’s activities, reading and forum discussions. This is also a good place to list any helpful resources for literary study. You will be asked to write in your blog each week. 

The work you do for many of the exercises on this course will be directly useful in the assignments. Thus the assessment will be much less onerous if you have completed the activities as you go along.

	What were the intended learning outcomes?
Or: how were these activities intended to support learning?
	For an overview of the outcomes mapped against activities see the course specification, here http://mosaic.conted.ox.ac.uk/wiki/CourseSpec.

	How were learners supported?

How was content made available? Were learners supported with the relevant learning skills? What technical support was given?
	The learners are supported in this course through a number of explicit mechanisms.  The standard induction which starts all our courses, and which has been redesigned for this module, aims to provide all the support our students need to get them started in the course. This includes sections:

· Course overview

· Communication on your course

· Online netiquette

· Managing your learning]

· Assessing information

· Course activities

· Assessment

· Copyright on your course

· Introductions
In addition to this they are supported in their use of the learning environment, any wider technical support issues and study skills through the online support site, which is available to students at all times, without the requirement to log in (which can outwit some of our students) and whether they are currently on a course or not at, http://onlinesupport.conted.ox.ac.uk/. The course is also tutored with the tutor taking an active role in supporting students in their day to day study. All tutors are required to undertake our effective online tutoring course, and each course comes with tutor notes from the author to ensure their pedagogical intentions are explicit to the tutor.  
In addition the courses are designed to encourage the students to support each other as adult learners who can offer valuable support to their peers.  The role of the induction in setting expectations in this respect – that you can learn as much from each other as from the tutors - is invaluable.  It is also worth noting that with c 50 courses and c. 30% repeat students, we find that experienced students model this behaviour very successfully for new comers. 

	How did learners receive feedback

This may or may not have been part of a formal assessment.
	Our course design philosophy places feedback as one of the most important elements in the design of successful online learning experiences.  As such managing feedback is central to our activity design, both formative and summative.  In our level one courses, formal assessment takes place at two stages.  At week 3 or 4 students are asked to submit a short piece of work and receive feedback from the tutor, and at the end of the course they submit a longer piece for assessment.  More generally the activities which form the backbone of the course tend to rely on peer discussion and collaboration, facilitated by a tutor. 

	What choices were available to learners?
e.g, could they choose alternative activities or different content? Were there remedial or extension activities? Did the content itself present learners with choices?
	Choices are available to students through several mechanisms.  
1. The whole course is designed to be as transparent as possible to the learners, they are told what they can expect when, and how they are intended to interact with content and activities.  By making the assumptions behind the design of the course clear to the learners, we enable them to exploit this design to achieve their own aims.
2. The materials are consistently structured across each week, with activities signposted so that students can choose when to engage within their own constraints.  
3. With a course based on a considerable amount of group work there is a limit to how much freedom can be allowed in the order of study to ensure enough students are at the same point each week to engage in meaningful dialogue.  However all materials are available to all students at all times, so they can study at a pace they want.  It is also made clear to students that units are freestanding. 
4. Students also have access to the materials for up to 2 years after the end of the course should they wish.
5. Each unit contains a number of optional activities which can act as remedial or extension activities for those who wish to engage in them.  
6. Further suggestions for study are also made at the end each unit for the exceptionally keen. 

	What benefits were anticipated?
What benefits were anticipated from use of these resources and activities (for example as compared with previous or parallel cohorts)?
	In many ways it is not anticipated that the students will perceive this course as significantly different from many of our other offerings, however the updated and improved induction an online support site is hoped to improve our student support. 
Also the complete reliance online sources and the absence of a textbook for this course passes on savings to the students as compared to the usual c. £40 spent on these in a normal course. 


	Part 4: Evaluating what happened

	What evidence did you collect?

This might be from:

· Actual learning outcomes (e.g. grades)
· Observations or monitoring of learners’ activities
· Surveys, feedback forms, interviews and other interactions with learners
· Surveys, interviews and other interactions with staff involved
	Observations of learners 
Participation stats 

Evaluation forms (not available until late April)

	Does the evidence show any enhanced learning outcomes?
e.g. better grades, new skills, deeper learning, better engagement, other enhancements to the learning experience…?
	Waiting for course completion and evaluation data – updated version available in late April

	Does the evidence show any efficiencies in teaching and learning?

e.g. time saved (for staff or students), better use of content resources…?
	Waiting for course completion and evaluation data – updated version available in late April

	Does the evidence show any transformation in learning and teaching methods?

e.g. to accommodate the new content, or to embed new processes of content use?

	Waiting for course completion and evaluation data – updated version available in late April

	Does the evidence show any other benefits for staff?

e.g. new skills, new opportunities, new contacts, greater enjoyment of teaching…?


	Overall this project has improved the team’s confidence in dealing with external content and helped us refine our methdologies and guidance in respect of these ways of working.

Waiting for course completion and evaluation data – updated version available in late April

	What do you think has worked well in this case?
	Overall the project has produced and excellent course.

	What would you have done differently?
	In the future the team may develop courses with similar amounts of external content, but rather than clearing and incorporating we would prefer to link or embed content unless there was a strong requirement otherwise.

	What advice on repurposing would you give to staff of another programme with similar needs?
	See recommendations in final report.  


The following evidence may not appear in individual case studies but in reviewing project activities as a whole. However, you may find it convenient to have a note of any relevant evidence that arises from each case study.

	Part 5: The broader issues

	Is there any evidence of transfer of good practice?

e.g. case studies, examples, guidelines being used by staff on other programmes?
	The author guidance on reuse is being used across all our online courses development and will be incorporated into advice available more widely through the Cascade project.

	Is there any evidence of external content being used more frequently, or more easily?

e.g. by staff involved in this case study or by staff learning from this case study
	At the moment it is too soon to tell. 

	Is there any evidence of change to institutional policies, infrastructure or systems to support use and re-use?
As a result of this case study – or any moves to bring such changes about?
	Yes the department is engaging with OERs through involvement in a University wide JISC bid and more generally. 


Case study [number/identifier]

[Name of project]


